GBC Class/Course Assessment Report                                                                                                                 


Course Prefix, Number, and Title: ENG 451B: American Literature II
Section Number(s): 1001
Department: Arts and Letters/English
Instructor: Cooley
Academic Year: 2019-2020
Semester: Spring 2020
Is this a GenEd class? Yes__   No_X_
Complete and submit your assessment report electronically to your department chair.  As needed, please attach supporting documents and/or a narrative description of the assessment activities.  You may use as many or as few outcomes as necessary.
	Class/Course Outcomes
	Assessment Measures
	Assessment Results
	Outcome Results Analysis 

	In the boxes below, summarize the outcomes assessed in your class or course during the last year. If this is a GenEd class, include the appropriate GenEd objectives. 
	In the boxes below, summarize the methods used to assess course outcomes during the last year. Include the criterion you’ll use to judge whether or not students have achieved the expected outcome.
	In the boxes below, summarize the results of your assessment activities during the last year.  Include your judgement as to whether or not the criterion for student achievement has been met.
	In the boxes below, please reflect on this outcome’s results and summarize how you plan to use the results to improve student learning.

	Outcome #1:

Analyze literary texts using a variety of techniques and critical frameworks, as well as synthesize complex literary arguments and interpretations.

	Assessment Measure:

As with most of my courses—especially courses above the 200-level—I require weekly discussion posts meant to 1) assure students are keeping up with the reading, 2) that they can practice textual analysis using the techniques and contextual information presented in my lectures, and respond to colleagues’ interpretations of the texts we are reading together. 
Criteria for Evaluation: 
Criteria change as the semester advances and I determine student need, but a standard list of criteria for weekly discussion posts looks much like the following:  
-Make sure your posts are substantive. In a 400-level class, that means a good, solid response to each question. A "good, solid response" should start with an argumentative claim. That claim should be supported by specific textual evidence and close reading of that evidence. Your goal is to reproduce the way you read the text for readers who likely read it differently. For people who are worried about word counts, I would say anything less than 250 words can't do the work you need to be doing. You are probably better off aiming for responses (not posts) of 350 words.

-Write in complete sentences.

-Analyze the text rather than use discussion prompts as an opportunity to share your own opinions about a topic or as a forum for philosophical musings.

-Don’t just let quotes speak for themselves. (For example, if you say that an author believes humans transcend nature, you should be able to show how a quote that doesn’t explicitly say “transcend” still conveys that message.) Trust your interpretations but be sure to show everyone how you got there.

-Use MLA formatting and citation guidelines.


	Results:

I will use Discussion 8 because it is at a point in the semester when students have had an opportunity to practice and to receive my feedback.
10/12 students completed the assignment. 
10/10 scored at least 85% competence. 
Outcome Met:  Yes
	1. Results Analysis:

Discussion posts are admittedly low stakes if taken on a week-by-week basis. The fifteen posts combined, however, equal 30% of the overall grade. I want students to have sustained weekly practice with textual analysis rather than find out at midterm—when the first genuine piece of literary criticism is due--that they are not grasping the basic principles. Not only is it a standard type of formative assessment in the upper-division literature classroom, it also gives me regular opportunity to provide feedback and check in with students before they tackle summative assessments such as the final paper. 
2. Action Plan:
I have yet to find a better way to make sure students engage with the texts and each other. This approach to assessment creates a massive grading load, especially when the course coincides with four or five writing intensive general education courses. That said, I will continue to use the discussion post as formative assessment that allows me to build a shared vocabulary with my students that will hopefully better prepare them for the instructions, expectations, and feedback on summative assessments. I might need to consider making my course worth 1000 points rather than 100 points because “20” for a discussion posts might make students more likely to take the discussion posts seriously than “2” despite zero mathematical difference.  

	Outcome #2: 
Write and communicate effective in diverse contexts in a variety of academic, creative and professional genres.
	Assessment Measure:

As I mentioned above, I assess student progress weekly with at least one assignment, the discussion post. My central focus—as it is with all general education and literature courses—academic writing. While my central focus is argument writing, not all assignments are literary criticism. Students can benefit from other assignments that teach them other useful and necessary skills required for literary criticism (i.e., research; using biographical, historical, and cultural context properly; identifying audience; etc.). 
In ENG 451 B, I require what I call “Cultural Context Papers.” There are various aims for this. I want students to be able to do responsible and rigorous research, to create quality summary, to synthesize various accounts of the same event or object, to write lively and engaging accounts of historical and cultural events (or descriptions of objects), to reproduce difficult ideas in their own language, and to show that they understand audience and purpose in a literature classroom. This is not literary criticism. It is also not a report. This is informative writing and should have a clear focus—a thesis. 
I will assess the second Cultural Context Paper because they would have received my feedback on the first Cultural Context paper, which was worth only a third as many points.  
Criteria for evaluation:

-An introduction that culminates in a thesis 

-A thesis that lets the audience know the importance of the event, phenomenon, or artifact you. In short, you need to explain why your audience should care about the information you dug up on the event, phenomenon, or artifact. (Hint: It illuminates a text or a section of a text.)

-Research that doesn’t come from suspicious internet pages, encyclopedias, or other often overly simplified sources of information

-A summary/description of the event, moment, object, ad, text, etc. 

-3-4 double-spaced pages of 12-point, Times New Roman font (does not include the works cited page) 

-An MLA heading, title, citations, and Works Cited page 

-College level prose—that means complete sentences, proper punctuation, and few to none of the peskiest sentence errors out there: run-on sentences and sentence fragment.


	Results:

10/12 students completed the assignment. 
8/10 scored at least 70% 
Outcome Met:  Yes
	1. Results Analysis:

I have found that students who follow instructions and meet minimum requirements achieve outcomes. The major problem I have had since arriving at GBC is to get people to follow instructions—even at the upper division level. That said, the most significant stumbling block with this assignment seems like following instructions. The lower scores were the result of students not doing the assignment: researching an event, phenomena, or object. So, rather than look into a particular women’s rights rally, a student may summarize a single article on “The Woman Question.” In one instance, three students chose the exact same document—one which they had learned about in another class. That’s not research. 
2. Action Plan:
Of course, I need to continue to work on my assignment sheets. I still struggle to find concise ways of explaining the assignment without leaving myself open to complaints about not being clear enough or not having clear expectations. I want students to do research rather than summarize a single document, regurgitate something they learned in a lecture, or find the information that confirms their point of view. I want them to go into the assignment with a question and genuine curiosity, but I’m not sure how to create curiosity. I am loathe to assign topics to 400-level students, but that might be the measure I need to take. 

	Outcome #3: 
Explicate and utilize numerous theories and methodologies of reading and interpreting literary texts. 


	Assessment Measure:

As with all of my literature courses—especially survey courses like ENG 451 B that cover a significant amount of literary history in a very short time—I use lectures, assignment sheets, and discussion prompts to mention a variety of theoretical approaches and methodologies. The assignments, however, most closely align with a methodology—New Historicism. So, while I allude to approaches that would be referred to as Marxist, feminist, critical race studies, and environmental criticism, among others, the focus is on putting texts within their proper cultural and historical context. Too many students are stuck in a postmodern mindset (a text means someone different to everyone). They too often trade in historical platitudes (women had less freedom to work and speak than men in this period). Students must learn the value of locating texts in specific historical and cultural contexts. To that end, I require cultural context papers, discussion posts, and two formal papers, all of which give students repeated attempts to practice this. I also stress the importance of understanding the critical conversation you are joining—another way of linking their essays to a specific theoretical approaches to textual analysis or methodologies. One way to encourage students to really think about this is to encourage them to pursue their ethical commitments—something I do for major assignments, usually in the “Tips Section.” I will focus on the Annotated Bibliography and the Final Paper because they work together and the Annotated Bibliography makes students explain how their argument fits within the larger “conversation” about the text they will write about for their Final Paper. 
Criteria for Evaluation—Annotated Bibliography:

I’m mostly interested in the quality of your summaries. I should be able to understand an article I’ve never read based on your summary. And note that summaries are not simply a matter of “First the author x, and then the author y.” Summary is about locating the main ideas and distilling them into easily digestible prose. And remember, you need to clearly articulate the author’s contribution to the critical discourse.

I’m also interested in your ability to use existing scholarship to fine-tune your own ideas and readings. It should be clear how your argument converses with the arguments made in the articles you select. Whether you agree or disagree with the scholar, whether you want to challenge the author or borrow from them, it should be obvious to your reader. 

Also, 150 words is the minimum.

Criteria for Evaluation—Final Paper: 
I am primarily concerned that your paper be anchored in an arguable and significant thesis. That is, you should be able to say what your argument contributes to the field and who your audience is. The easiest way to do this, of course, is to peruse the extant criticism on the author or work you have selected. Another approach is to put your argument in conversation with current cultural or social issues.  

Graduate schools also want to see how well you engage the text, your nuts-and-bolts close-reading skills. Therefore, although you will be using outside resources to contextualize your argument (history, commentary, biography, theory, criticism, etc.), the bulk of the evidence you use to support your claim should come from close analysis of the primary text (think “Analysis Sandwich”).


	Results:

Annotated Bibliography: 
11/12 completed the assignment. 

10/11 scored at least 70%
Final Paper: 

10/12 completed the assignment

10/10 scored at least 70%

Outcome Met:  Yes
	1. Results Analysis:

I would obviously like more students to spend more time on their assignments. It simply takes time to produce successful arguments at the 400-level. I’m not sure students who self-select online English degrees have that time or make that time. I have no way of assessing this other than unofficial surveys, questionnaires, and self-assessments, which often have limited value. However, when I provide assignments sheets weeks in advance of an assignment due date and have students ask me the week an assignment is due where the instructions are, it can be pretty discouraging. I am also discouraged when writing tips and supplemental materials are not consulted despite my recommendation (when I see work that just isn’t up to the 400-level standard). From what I can tell, the ability to succeed or do well on assignments like the Annotated Bibliography, is really more a matter of time and commitment than anything else. Their failure to demonstrate this outcome—any outcome—is usually because they do not meet minimum assignment requirements or do not complete the assignment.    
2. Action Plan:
I continue to struggle to find solutions to this. I could always assign more work: reports on a theoretical approach, a short paper exploring your favorite methodology and explaining why, etc. However, if I already have more work than I can efficiently grade and already have a difficult time getting students to complete the work I already assign . . . more work seems like the wrong approach. At this point, I will do what makes the most sense: 1) work on assignment sheets to make my expectations clearer; 2) consider creating more intermediate assignments that force students to assess their own progress towards the learning outcomes (self-assessments, reports, etc.). Perhaps this could replace one of the Cultural Context papers, which helps them develop a methodology. I could create a paper that asks them to dive deeply into a theory or to summarize a famous theoretical text, theorist, theoretical approach and explain its/their significance.  

	Outcome #4: 
Think critically and analytically to address complex problems, understand diverse viewpoints and understand various cultural and social perspectives.
	Assessment Measure:

Ideally, each assignment in a course like this—a 400-level English course—helps students make progress towards all the objectives and demonstrate that progress. Each week in a literature class gives students the opportunity to encounter a life unlike their own, a perspective on the world unlike their own, a complex social issue that has no obvious solution. Discussion posts and formal papers alike are the best way to get students to think critically and analytically about these things. 

This course begins at the end of Civil War and ends at the present (the last text we read is a collection of poetry from 2007). That means each week we are grappling with ideas such as post-war reconciliation and whether to prioritize the economy over the lives of millions of black Americans. We talk about the postwar industrial boom, which ushered in massive immigration and massive wealth disparities. We explore the Woman Question and the continued hurdles to equality that women in the country faced—and continue to face. We explore race tensions from the colonization, removal, and violence against Native Americans to the persistent marginalization of African Americans—which we can track from war-time texts through the Harlem Renaissance into the Civil Rights era, and into our last text of the semester which puts the antebellum south in conversation with early twenty-first century race politics and images of the South. In short, every assignment gives students an opportunity to meet this outcome, regardless of their upbringing or background. 
To put some constraints on this, however, we’ll look at three discussion posts (a series of short works associated with Naturalism, a novel, and a collection of poetry) and Paper 1: Comparison and Contrast (a comparative analysis of two texts that encouraged students to think in terms of complex social or cultural issues (war trauma, the representation of women, etc.). 

Criteria for evaluation—discussion posts: 
-You have substantive posts. That means that each response should begin with an argumentative claim. You need to support that with analysis of specific textual evidence. Each response should be 350 words.

-You analyze the text rather than use discussion prompts as an opportunity to share your own opinions about a topic or as a forum for philosophical musings.

-You don't force quotes to speak for themselves but interpret them to show how you arrived at your reading of the text.

-You maintain the standards of college writing, which includes organization, development, grammar and usage, etc.

-You use MLA style.
	Results:

Discussion 5—Frank Norris, Stephen Crane, Jack London, and Zitkala-Ša
11/12 completed the assignment

11/11 scored at least 75%

Discussion 13—Part I of Leslie Marmon Silko’s Ceremony
11/12 completed the assignment
10/11 scored at least 70%
Discussion 15—Natasha Trethewey’s Native Guard
10/12 Completed the assignment

10/10 scored at least 75%

Paper 1: Comparison and Contrast

10/12 completed the assignment

8/10 scored at least 70%
Outcome Met: Yes
	1. Results Analysis:

As long as students are following instructions and completing the assignment, they are meeting the outcome. The questions/prompts are designed to make them engage the outcome directly. 
2. Action Plan:

Continue to find ways to make students buy in to the class and education in general rather than focus on grade and degrees. I’ve been working on this for over ten years, and I will continue to do so. 
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